CZEC 361/HIST 361: Czech History and Culture by Waisserova, Hana
University of Nebraska - Lincoln 
DigitalCommons@University of Nebraska - Lincoln 
UNL Faculty Course Portfolios Peer Review of Teaching Project 
2021 
CZEC 361/HIST 361: Czech History and Culture 
Hana Waisserova 
Follow this and additional works at: https://digitalcommons.unl.edu/prtunl 
 Part of the Higher Education Commons, and the Higher Education and Teaching Commons 
This Portfolio is brought to you for free and open access by the Peer Review of Teaching Project at 
DigitalCommons@University of Nebraska - Lincoln. It has been accepted for inclusion in UNL Faculty Course 













        
    
     
      
CZEC 361/HIST 361: CZECH HISTORY AND CULTURE 
      
 
A Peer-Review of Teaching Benchmark Portfolio 
      
By Hana Waisserova, PhD 
 
Assistant Professor of Practice,  
Department of Modern Languages and Literatures 
College of Arts and Sciences 
University of Nebraska-Lincoln  
Contact: hwaisserova2@unl.edu 
 
Spring 2021  
1 
     
    










The Benchmark Portfolio traces the process of rethinking my interdisciplinary 
course CZEC 361/HIST 361 “CZECH HISTORY  AND CULTURE” taught for the 
first time in Spring 2021. The primary goal of the course was to provide 
students with understanding of the cultural history of the Czech(oslovak) 
and Central European region of the last two centuries. It explores the 
question of creating cultural history as a narrative to understand how the 
modern Czech national identity has been constructed since the times of 
national awakening, via the formation of Czechoslovakia, and in the course 
of the turbulent 20th century. In addition to main course objectives, my 
teaching goal was to reveaute the intellectual work of teaching, rethink the 
methods and processes of effective students’ learning. In this course 
portfolio, I discuss my teaching methods and practices, employ qualitative 
and structured analysis to revisit class assignments and assessment tools. I 
document how the one year of peer review work on the course helped me to 
improve the course, and how it reinforced the match between course 
objectives and class practices. Finally, in the course analysis, I merge 
qualitative data and structured analysis, discuss advantages of employing 
summative assessment that has proved to be effective teaching practice, 
and it enabled me to suggest future improvements of the course. 
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I. Objectives of Peer Review Course Portfolio 
This “area studies'' course focuses on teaching Czech culture and history. It 
used to be taught as a HIST course (under the same title, but highlighting 
historical methodology). Now, it is cross-listed with Czech (MODL) which 
presents a challenge to satisfy the needs and expectations of two disciplines 
and departments as it is taught as an interdisciplinary cultural history course. 
It is taught to students of Czech, who do have some knowledge of lg and 
culture as well as to students of History, who might not have Central European 
linguistic or regional expertise but do have an interest in European history. In 
the case of Czech and Central European history, this is an essential 
combination: history and culture do complement each other well, as culture 
has been the engine for historical changes of the two past centuries: MODL 
cross-list provides cultural studies expertise, while the HIST expertise 
provides the theoretical framework and deep historical analysis. This 
interdisciplinary combination provides students with a deeper understanding 
of the formation of Czechoslovakia and Czech (and Central European) identity 
as well as with the mechanisms and strategies that were consistently used 
and remain to be utilized within the Czech  national and state-building project. 
As an instructor, I have had an opportunity to teach a couple of cross-listed 
cultural and area courses, and I have worked with a variety of students from 
various departments, thus I simply loved to take on this new teaching 
challenge. Overall, the year-long peer review process  and work on this 
portfolio has helped me to identify and address various needs and challenges 
of interdisciplinary effective teaching and student learning.   
Course description 
This interdisciplinary course focuses on the cultural history of the 
Czech(oslovak) and Central European region of the last two centuries. The 
course introduces and examines the terms Czech, Bohemian, Czechoslovakia, 
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or Central and Eastern Europe. It explores the question of creating history as 
a narrative to understand how the modern Czech national identity has been 
constructed since the times of national awakening, via the formation of 
Czechoslovakia, and in the course of the turbulent 20th Century. The course 
explores the Central European experience of Nazism and Communism, with 
preceding events such as WW1, WW2. It focuses on milestones such as the 
1968  Prague Spring and 1989 Velvet Revolution, the legacy of Vaclav Havel, 
and the transition to the democratic Czech Republic. The course will also 
explore Czech-American connections, pioneer immigration, nationalism, war 
participation, and political emigration that shall be complemented by a field 
trip to “Bohemian Nebraska”. Relevant cultural, historical, and theoretical 
contexts will be provided, explored, and discussed, films and documentaries 
watched. 
 
This Course within DMLL and HIST Departmental Curricula 
This course is listed for the Czech minor requirements, along with (HIST330 
(Contemporary Europe), HIST 338 (War and Peace in Europe: 1914 to the 
Present), HIST 339 (The Holocaust), which are either not taught regularly or 
relate to Czech studies only superficially. Thus, by being co-offered the course 
shall be offered regularly, allowing students to fulfill CZEC minor 
requirements, as well as HIST major requirements, or it shall be offered to 
students of HIST having Germany and Central Europe focus. 
This course gives a survey and a comprehensive analysis of major cultural and 
political developments in the nineteenth and twentieth-century 
Czech(oslovakia) and it also explores the Czech-American connections so 
relevant in the Nebraska context. This course can also be a valuable addition 
for students in Global Studies to fulfill the Region: Europe and Eurasia or 
Theme: Identity, Culture, and Society requirement, to the students in Political 
Science or Judaic Studies, as well as to other students interested in Czech 
cultural history. As expected the class was well-attended by the students 
taking classes that count towards Czech minor and by other history-interested 
students as we have experienced raising interest in Czech cultural history due 
to projects such as Prague 50 convention and Art of Dissent event (MODL), 
and a film by James LeSueur, History Chair. Moreover, Czech program has 
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organized regular field trips to the Czech-American community, community 
outreach and other events that raised the popularity of the topic. 
The cross-listing invites considerations of students’ background knowledge, 
and how the course fits into both departmental curricula (that is History and 
Modern Languages and Literatures). While thinking about the course 
curricula fit, I also bear in mind the ways the course content corresponds 
with students’ interests; what students learn from other courses, and how 
does the course in fact correspond with the general goals of Czech Minor and 
History Major, and with the CAS general goals? Having all that in mind, 
during the peer review process I revisited my key goals for the target course 
portfolio as I feel the course should be consistent, have clear assignments 
linked with objectives, and it should also meet the current and innovative 
department and college requirements, themes, visions, and new desirable 
forms of effective student-centered classes. 
Enrollment and Demographics  
This course has been attended by students from various backgrounds, who 
registered either via CZEC or HIST designation. Some students have taken courses 
in Czech language, some have taken courses in Czech culture (such as Czech 
culture and society via film), some have taken Study Abroad trip to the Czech 
Republic and Central Europe (prior to the pandemic), and some students have 
taken History classes. Overall, the course was taken by students with diverse 
exposure to the class topic, and had to be attuned to meet all their educational 
needs. Concretely, there were 14 students, most were seniors, a few were juniors, 
there were seven students taking Czech minor, the rest were taking History, 
Political science and Global Studies Minors. The small class worked as a seminar 
that allowed for intensive discussion and engaging in-class work.  
Course Goals and Learning Outcomes 
The Peer Review of Teaching Project provides an opportunity to reflect more 
thoroughly on the course’s objectives, curriculum objectives, pedagogy, and 
assignments developed for the course, and it allows to make sure the course also 
meets students’ expectations and needs. This review helped me to further improve 
the course delivery, and re-evaluate best pedagogical practices. Additionally, as the 
Czech Studies coordinator and the only permanent faculty in the Czech Studies 
program, it is valuable to have this course portfolio that helps to reflect on the 
Czech program’s needs. It also defines, addresses and identifies the cross-listing 




Student Learning Outcomes 
Students are expected to utilize their acquired comprehensive skills and 
employ critical thinking concerning a wide variety of topics concerning Czech 
and Central European culture and history. Upon completion of this course, 
students should be able to: 
● learn and understand major historic events of the Czech and 
Czechoslovakian history 
● understanding history by the means of the history of culture and 
history of everyday life 
● learn the processes of (not only) Czech nation-building and 
utilization of past events 
● comprehend the cultural history of Czech(oslovakia) in its 
complexity 
● comprehend differences in approach toward the evaluation of the 
totalitarian society and cultures and have an understanding of the 
historical role and status of dissent, and major reasons behind 
these differences 
● understand and analyze imperial, democratic, and totalitarian 
policies implemented by the regimes and the legacies of 
totalitarianism for the CEE states 
● contextualize and form a perspective on the impact of historical 
experiences on the CEE countries’ current social and cultural 
policies and systems. 
● develop critical thinking and analytic ability through discussion, 
blogs, oral presentation, and final research paper 
 
 
II. Teaching Method. Course Activities.  
As I have been teaching this particular target course for the first time, I believe 
that writing this course portfolio has helped me to prepare its structure mindfully, 
while applying the backward design. Given that the course is cross-listed, having 
students coming from various disciplines, thus in my portfolio, I have wished to 
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explore the course’s scope of student learning, and to make sure the course has 
been aligned with the interdisciplinary learning objectives.  
As for concrete course activities, and teaching practices, I have felt the rationale 
behind them have been revisited and this peer review process has helped me to 
embody the students’ learning needs in a more thorough way. Primarily, my main 
objective has been the students would think critically, however, the peer review 
helped me to expand my teaching goals and revise the major teaching priorities.  
My secret goal has been so the students would have developed cultural sensitivity 
and empathy, and revisit us-centric approaches by attuning to central European 
voices, stories, lessons. Overall, the peer review helped me to think of the course 
delivery as a complex, communicating, motivating, and engaging process that 
benefits all, the professor and students alike. While I have employed my previously 
developed teaching strategies, I updated and refined them. Finally yet importantly, 
I have also faced the COVID emergency and have revisited the course modalities 
and dynamics to attune to the current teaching mode.  
The basis for my teaching method was that students had to come to the classes 
prepared and they had to read/watch and post some responses to the review 
questions prior to the classes. Their responses in blogs were helping them to digest 
the new information while having a jump-start with the provided review questions. 
Finally, in this smaller class, we have worked with the students’ say in the classes 
during multi-tier opportunities revisiting the class topics. Contact classes also gave 
students space to discuss the major topics in groups and class discussions enabled 
them to develop their voices and thoughts. In this regard, I would highlight the 
benefits of the warm-up group discussions, which were always focused on the 
major points from their prep work, and allowed students to reflect, to feel part of 
the creative and thoughtful, collective. Students, thus learned well to work with 
their peers during the lessons from the very beginning.    
Thus, the class design demanded that students attend well-prepared and that they 
participate. Here I wish to stress: I do not really advocate for a very rigid teaching 
or delivery style. Instead, I have put my efforts into organizing and implementing a 
student-centered approach, where I assumed the role of the moderator. I think 
students appreciated that (see notes on students’ feedback). At the same time, I 
made sure tha classes were effective, and while students have been well-informed, 
prepared, they have employed critical thinking.  
Finally, from the very beginning of the semester, I have highlighted the powers of 
both disciplines in this interdisciplinary class and introduced them in complementary 
manner, as culture coexists with history, culture provides engagement with the 
cultures and societies, while history provides more frameworks and evaluations to 
think about certain concepts and periods in various times and places. I have felt 
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that this component has been successfully absorbed and taken advantage of, and 
created one of the strengths of the class.  
Class Activities. Focus on Discussion Modes.  
Syllabus states: “The class will function as a think-tank on selected topics, 
thus participation and active knowledge of the assigned reading materials are 
essential. Students are required to keep up with class reading and post their 
reflections prior to the materials being covered. In-class debates require 
students to come to class prepared. Students need to read the works with a 
critical eye, and present their perspectives in weekly online and in-class 
discussions. Discussions will encourage exploration of connections between 
the readings, myths and realities. Research presentation, and research 
paper: The course will culminate with each student presenting their final 
research, Research projects will be prepared gradually and in stages. The topic 
proposals will be discussed in the class, and need to be approved by the 
professor. Students will create the foundation for a potential final paper, first 
examining academic texts or other relevant materials, then integrating 
relevant findings and their own analyses with their own papers. The research 
topic/core will be presented orally (ten minutes) to the class in a 
PowerPoint presentation. Optional: Students shall submit the final 
research paper electronically to Canvas on the day it is due.” 
As this is the 3xx level course, according to Bloom’s taxonomy the course is 
meant to use higher-level learning objectives, such as “Analyzing, 
Evaluating, Applying” that need to be reflected in the teaching method. This 
obviously has presented an issue as the course has had a mixture of 
students who either have known a lot about the culture (and lg) or those 
who have some historical knowledge; students came from diverse 
disciplinary backgrounds that provided them with diverse understanding of 
what “Analyzing, Evaluating, Applying” meant in their experience. 
Nevertheless, from the very beginning we have set for “the think tank 
mode”, structured and moderated discussion boards (with review questions). 
These helped students to overcome the gaps and their background 
knowledge and discipline differences. In fact, the moderated discussion 
appreciated their difference, and students were encouraged to mentor each 
other, continue on the conversations on the discussion boards (they are 
required to provide meaningful responses to two of their peers), and this 
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mode facilitated a better understanding, communication and I think it meets 
the Bloom’s taxonomy criteria meant for upper-level classes well.  
 
 
Matching Learning Objectives and Course Activities 
During the peer review, I have realized that while it is really to create a successful 
and strong class that students enjoy and where they feel they learn, formally, it is 
really important to link clearly the well defined learning objectives with the actual 
course activities. This investigation of the match provided me with the tools to 
revisit the class format. For this class, I have been using Backward Design, 
however, I was not sure if all objectives have been met, and if objectives met with 
practices and assignments. Thus,  I really appreciated that I have been encouraged 
to pair them, which allowed me to incorporate innovations, practice thorough and 
mindful teaching. Overall, this practice helped me to make sure that class is well-
structured and it provides students with agency, and the structure of matching 
objectives and class practices allow them to work on mastering their learning. In 
other words, this practice helped me to employ a student-centered approach. Here 
is the outcome: 
  
Learning Objectives Practices Used in the Classroom to 
Deliver the Objectives 
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 ·  learn and understand major 
historical events of the Czech and 
Czechoslovakian history 
·  understanding history utilizing the 
history of culture and history of 
everyday life 
· learn the processes of (not only) 
Czech nation-building and utilization 
of past events 
·   comprehend the cultural history 
of Czech(oslovakia) in its complexity 
· comprehend differences in 
approach toward the evaluation of 
the totalitarian society and cultures 
and have an understanding of the 
historical role and status of dissent, 
and major reasons behind these 
differences 
·    understand and analyze 
imperial, democratic, and 
totalitarian policies implemented by 
the regimes and the legacies of 
totalitarianism for the CEE states 
·   contextualize and form a 
perspective on the impact of 
historical experiences on the CEE 
countries’ current social and cultural 
policies and systems. 
·   develop critical thinking and 
analytic ability through discussion, 
blogs, oral presentation, and final 
research presentation (with an 
  
Warm-up group discussions (with review 
Questions); concept workshops; and maps 
of meanings activities;  
Feedback Class discussions (reflecting on 
group discussions and groups’ points made) 
Open Floor Class discussions 
Class Discussions reflecting on Student’s 
Blog Written Prior the Class 
Visual Workshops (showing images, video 
clips to illustrate points and trigger further 
reflections) 
Workshops (keywords writing on the board) 
Student presentations 
Field trip to meet Czech-American 
community;  semi-structured interviews, 
field “treasure hunt” (though planned, it has 
to be cancelled due to COVID restrictions); 
Replaced with “virtual memory projects”, 
meeting virtual witnesses 
Research trip to Czech Special Collections, 
Love Library, UNL 
- Had to be canceled due to Covid 
restrictions; replaced with class 
workshop with digitized materials 
-  
- Gradual Development of the Final 
Research Projects 
- Final Research Project and Its 
Presentations; Conference format: 
Abstract, outline requirements, time 
limit, structured discussions; 
responsive blogs   
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abstract, major points, bibliography, 
sound outline and rubrics) 
 
 
How Peer Review Helped Me With The Course Delivery and 
Planned Changes  
During the fall peer review prep-stage, I have revisited the syllabus and learning 
objectives, rethought the class activities. This early prep work has helped me to see 
the needed revisions and articulate the teaching goals.  I was encouraged to rethink 
my intellectual work of teaching as such, to review my course design and think 
thoroughly about my teaching practices. I also looked closely at my course goals 
and thought carefully about the evidence of student learning. I realized that such a 
practice, in the long run, shall benefit me as a good habit in prep work for my other 
courses. Also,  As I was to teach this particular target course for the first time, I 
have realized that developing this course portfolio has helped me to prepare its 
class structure more thoroughly, open-mindedly, and mindfully. My early concern 
was, that the course is cross-listed, and I was aware of having students coming 
from various disciplines, thus in the early stages of my portfolio work, I have set 
myself on the need to explore the course’s scope of student learning (as it was so 
variable, having students with the variable background knowledge and variable 
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expectations), and one of my early goals was to sure it has been aligned with the 
interdisciplinary learning objectives.  
As mentioned during the course introduction, one of the challenges I was well 
aware of,  was I had to be thinking about students’ background knowledge.How to 
make sure the course meets learning objectives while respecting this diversity? This 
process made me realize the bigger picture: and I have reconsidered the 
departmental curricula (that is History and Modern Languages and Literatures) to 
match the learning objectives. It is important the course content corresponds with 
students’ interests; what students learn from other courses, and how does the 
course in fact correspond with the general goals of Czech Minor and History Major, 
and with the CAS general goals? Having all that in mind, I revisited my key goals 
for the target course portfolio as I feel the course should be consistent, have clear 
assignments linked with objectives, and it should also meet the larger department 
and college requirements, themes, visions, and new forms of student-centered 
classes. 
As for concrete course activities, and teaching practices, I feel the rationale behind 
them matters and can be better embodied. Though I wish the students would think 
critically, I also care that they develop cultural sensitivity and empathy, so the 
course delivery should be complex, communicating, motivating, and engaging. 
Thus, I plan to use my previous strategy, having them read prior to the classes, 
and respond in blogs (helping them to digest the new information with review 
questions), give them space in groups and class discussions to develop their voices 
and thoughts. Thus, I feel I am not really advocating for a very rigid teaching or 
delivery style, but I put my efforts into organizing and implementing a student-
centered approach, where I assume the role of the moderator. Nevertheless, I do 
feel that students need to be well-informed, prepared and that we can have various 
activities that employ critical thinking. Finally, I also want to outline the powers of 
both disciplines that we teach: culture and history, as culture provides engagement 
with the cultures and societies, while history provides more frameworks and 
evaluations to think about certain concepts and periods in various times and places.  
The suggested strategies helped me to assess and develop the course, so it can be 
successfully offered in the future. 
COVID-19 Challenges and Changes to the Syllabus and 
Course Delivery  
The biggest challenge and source of possible changes has been the hybrid 
COVID teaching mode, which presented challenges for the course delivery, it 
endangered the planned class experiential learning, such a visit to the Czech 
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Special Collections, and Field Trip to the Bohemian Alps of Nebraska to meet 
the witnesses and learn Czech history and culture with the local Czech-
American Community. Thus, the experiential learning component and fun 
field research components could not be realized. Instead, we worked with 
virtual testimonials and virtual resources to supplement these missing 
components.  
As for the course delivery, we held synchronous class meetings in person on 
Tuesdays and via Zoom on Thursdays. Overall, in this particular class, the 
zoom breakout rooms worked well for the group work and the class has kept 
its flow, its dynamics, though student engagement has certainly suffered a 
bit. However, students were aware that their active presence in the class is 
required, so they all participated well and confessed they had felt engaged.   
 
IV. Analysis of Student Learning  
Analysis of Student Learning: Structure and Qualitative Analysis; 
Summative Assessment  
The peer review has truly given me better tools to document and 
comprehend complexities and potential of effective Student Learning. 
Previously, I have used my rather “vernacular” structured analysis for 
student learning, however, the peer review provided me with a bit more 
thorough examples of possible structured analysis that would meet my 
teaching needs and document the learning objectives. The structured 
analysis below (adapted from examples provided during the peer review 
retreats) provides me with appropriate tools. I loved how it highlights 
processes that allow students to undergo Self-assessment, and how it 
identifies for them what aspects of their performance could have been done 
better. I strongly feel that this structured analysis and its framework 
(though I shall simplify it for the practical class purposes) is closely tied to 
the class objectives, and it defines well the expectations for the final 
presentation.  
The table has served me as a roadmap for my qualitative analysis of 
student learning as well as it assisted my summative assessment 
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approaches. I have used to it to provide feedback to students for their Final 
Research presentation, though in a simplified form: 
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This rubric has been provided during the UNL Peer Review. It is adapted for the 
purposes of this peer review portfolio. Originally, it is adapted from: Rhodes, T. 
(2010). Assessing outcomes and improving achievement: Tips and tools for using 
rubrics. Washington, DC: Association of American Colleges and Universities. 
 
 
My Qualitative Analysis of Student learning 
Data  
In my course, the data were obtained in diverse formats, and there was a lot to 
process. Data were student reflections, student blogs, student responses to their 
peers, warm up discussions, blog discussions, my class notes, my responses to 
student reflections. Overall, I was happy to have a rich source of data, to gain a 
rich feedback, however, it was a lot to process.  
 
Assessment  
In this course,  I have preferred summative assessments (over the formative 
assessment) as I wished to assess how much students have learned in the class 
topical units. The final research project and its presentations (as the projects have 
been gradually developed over five weeks) I could  have assessed how much 
students have learned throughout a course. Summative assessment practices also 
provided me with rich data for the qualitative analysis of the course.  
As mentioned the sources of data were very rich, variable and could be worked with 
in many manners. My ways to assess the data were as follows: I formulated my 
research question: Do students meet the objectives set in the class (via assessing a 
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variety of open ended written and reflected work)? I brainstormed over the data, 
revisited the learning objectives, reviewed my rubrics and finally received some 
help from my structures analysis tools, formulated my findings, and compared it to 
the student feedback.  
Additionally, I assessed the discussion blogs, reviewed my review questions 
(example attached in Appendices), and reflected on the quality of discussion. These 
variable assessments of student work provided me with clear pictures of individual 
student learning.  In Practical terms, I basically conducted qualitative analysis - I 
checked the assignments against the objectives. Examples are attached (see 
appendices). I felt that this method is appropriate for humanities.  
 
It allows us to demonstrate that our students demonstrated that they are learning 
in multiple ways. In this course, I clearly saw that some students are better 
readers, others better writers, other great critical thinkers and discussants, others 
have strong presentation skills, and others have great research potential.  
My examples of student learning, thus reflect on student learning potential, 
academic skills, student engagement, student motivation to learn, to respond, 
critically reflect, to be engaged scholars with further curiosity…   
 
Assessment of Student Work  
In the Appendices,  I have selected a few examples of student work that 
demonstrated diverse student work that met the summative assessment criteria. 
These examples as well as other class activities and class practices (as listed 
above) provided rich data for qualitative analysis of the course. The selected 
examples document well that class practices, such as moderate blogs with peer 
discussions effectively meet the course goals; they demonstrate the organic and 
engaging nature of the course that respect the demographic diversity of the course. 
Note: I did not include examples of the warm up discussions. Though I could not 
provide evidence of student work in the warm up discussions, I reflect that the 
warm up discussion serves as an effective assessment technique and important 
class practice, as those created a group-working atmosphere, encouraged students 
to relate to the class topics, and was inclusive (all students participated in speaking 
in small groups). I believe this class practice generated good working energy and 
set the discussion mode of the course. 
 
Overall, the examples of student work include/demonstrate:  
● discussion boards primary entries (due prior the class) responding to review 
questions meet the course objectives as students are critical thinkers, are 
responsive to major ideas; students role play critics. 
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● discussion board’s peer discussions (after the class, due by the next class): 
selected examples show that students were given more time to think of the 
topic, prior the class and through their reflective writing, during the class and 
they were asked to react to their peers till the next class. I believe this 
process allowed them to digest the topics better, and I consider it a highly 
effective tool.  Students roleplay peers reflecting on each other’s work. 
● examples of student feedback to hosting a prominent class speaker; the 
given examples show students’ capacity to relate to speaker’s messages, to 
grapes the essential of the give lecture in their voice and they have been 
encouraged to verbalize why the lecture has been important for them 
● examples of QA session as follow up on final presentations showcasing the 
student’s understanding and engagement with their peers’ final research 
presentation while utilizing the knowledge learned in the class - fine 
examples of summative assessment activities  
 
 
V. Reflection on the Course, Course Portfolio and 
benefits of Peer Review Process.  
With the incoming incentives to employ more experiential learning at UNL, I think I 
have considered these incentives as important for the target course as well; I 
strived to merge together course learning objectives, teaching practices and up-to-
date my teaching mission. In the peer review feedback discussion, I have 
mentioned that the review helped me to see the bigger picture and connect the 
dots. Attached is an updated working table, provided to us as an example, 
however, I have reworked it to meet my teaching needs. While finalizing it, I 
generated the following checklist of concerns or areas that benefit from being 
revisited and might be subject of future improvements for the target course/other 
topical courses I teach:  
● Are my current teaching methods variable, engaging and efficient?  
● Are my teaching methods consistent, meaningful during class time and over the 
course of the semester?  
● Do my teaching methods facilitate students’ achievement of course goals? Am I 
receptive enough to students’ feedback in this regard?  
● Do I measure student learning via my teaching methods? Which new methods 
should be applied? Which methods are not as effective or not desirable any 
more? Weeding needed? 
● Am I planning for smart activities outside of class? How beneficial and essential 
are these? Are they really creative? Does the class need more of these activities 
(such as field research, witness interviews, treasure hunts, video projects…)? 
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● Do I need to revisit the learning curves and structure of the class?  
● Should I verbalize better what shall students learn from each activity?  
● Should I revisit my teaching expectations and ways to assess student 
performance? Time to drop revisit traditional vs new activities? 
● Should I use new course materials? What other formats might be effective and 
fun to use?  
● Why are these current or new teaching materials useful to students’ achievement 
of the course objectives?  
● Do students need some help on how to use the course materials? 
● Do I need to revisit  the rationale for the teaching methods I have chosen? 
Should I employ more methods of experiential learning? 
● Do I make the best choices in terms of the effectiveness of students' learning?  
● Should I talk more with students on how the goals of the course can be met in 
their understanding?  
● Were both disciplines or culture and history represented in synergic ways? Were 
they counterbalanced? 
● Should I reflect on what students liked best even more?  OR Shall I plan for 
teaching methods that are best to promote effective learning?  
● Have I thought carefully and hard about how the course choices match and meet 
the objectives of up-to-date to broader curriculum within humanities?  
● How did my class teaching methods and other choices prepare my students for 
the broader university and/or department curriculum? 
● My overarching theme and concern: How did my class choices assist students in 
their future courses and/or endeavors beyond graduation? 
Qualitative Analysis: My Reflection  
First, I realized that I have collected very rich qualitative data, and I could 
write a couple of dissertations on those. So, I have decided to focus mainly 
on data received from the weekly student’s blogs, and I have decided to use 
reflections from my serving as a moderator for the blogs, during warm-ups 
and other class discussions. I have been looking closely at what I can learn 
from the students' responses, the follow-up peer responses as well as from 
my responses to student blogs. Overall,  I have realized that this multi-tier 
feedback helps me understand the ways these discussions were boosting the 
class, were encouraging and engaging for the students.  
Second, I examined to what extent do students (coming from diverse 
disciplinary backgrounds) meet the objectives, excel, demonstrate well they 
have learned and they are getting the class topics? Note: While teaching thsi 
course during the pandemic, I have witnessed a few instances, when 
students were struggling with mental health (due to pandemic or personal 
reasons), I have one student whose goal was to pass. Despite these 
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challenges, I tried my best via the multi-tier discussion to engage them in 
the class work, cheer for their studies, and I feel it somewhat worked. I 
don't really feel we had students who would not have really met the class 
objectives. 
 
BENEFITS of RUBRICS in my blogs: I used guidelines and rubrics for blogs as 
it communicated expectations, and students were well aware of the criteria, 
what is expected. This was also a base for informative and summative 
feedback. I feel that these guidelines  helped them to learn more, as it 
defined the specific elements,  and provided formative feedback (see 
appendices).   
Sucha formative feedback also enabled reflective learning, inspired fairness 
(not subjective grades). I have felt that the rubrics and guidelines helped 
with complex elements and it also helped students to position their blogs, to 
prepare and structure well their final research projects and final 
presentations, as it was a guided and gradual journey to craft the final 
projects. 
  
As for blogs, students shared that the readings or other work prior to the 
classes and discussions was doable; they shared they really benefited from 
having the review questions, providing them with a jump start on critical 
thinking processes, writing. While the blogs also tested their reading skills, 
comprehension skills and memory, they were complex and encouraged 
students to position themselves to the topics beyond being summative or 
judgmental. Thus, I realized I like the use of rubrics even more than before, 
as smart rubrics support authentic summative assessments. I believe the 
rubrics should be simple and need to be reiterated in the class to make sure 
they were followed and understood.  
 
Overall, my multidimensional approach to summative assessments of 
students’ work  (with the backbone of rubrics as tools to assess blogs and 
help to refine final presentations), was beneficial, and could adapt to 
individual needs and student’s disciplinary or topical background knowledge.   
For the blogs in focus, I used rather analytical rubric, but for the final project 
presentation I used rather a holistic rubric that allowed for a broad feedback 
of student performance, provided space for summative feedback on the 
overall student learning.   
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Final note on rubrics and COVID: During the course I was able to adjust the 
teaching and pedagogical criteria that reflected on my instructions priorities 
and highlighted and matched with the class objectives with the given 
demographics. I was careful to use precise and unambiguous language (I 
reworked the old rubrics I used in the past). As for rating skills, as COVID 
presented many challenges for the students,  I reflected on student 
performance, their efforts and I was making sure to cheer for the students 
who were facing difficulties or falling beyond the working schedule.  Thus, 
for this run “under COVID” I have opted to have simple rubrics - not too 




Student Work  
  
In the appendices, I have included  a couple of  examples as illustrations of 
student learning manifested in the blogs, in the peer discussion, reflections 
on a visiting speaker and QA following-up the final research project’s 
presentations and follow-up discussions .  The given examples document a 
variety of student work evaluated highly, yet approached differently.  
 
The chosen shared rubrics, blogs examples and student work samples 
document allowed for the summative assessment approach to the class. I 
believe as we are moving away from letter-grading, the summative 
assessment  showcases the need to assess the process of learning via direct 
responses as well as via commenting on each others’ blogs.  I believe all 
these activities effectively meet course goals. 
  
In the first blog post example, one of my students reflects on an assigned 
reading in a fresh and curious way. He adds on additional readings, is 
focused and a very motivated student inspiring others. This student was 
from a Czech program, has learned Czech lg, visited Czech Republic and 
demonstrated a highly motivated learner, who likes to read beyond the class 
scope.  The peer responses proved to be a rich source of qualitative data as 
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well, illustrating students’ concerns, viewpoints and  extents in which they 
have been able to learn the texts, but those showcase their personal 
approaches, and disciplinary comfort zones.  
 
However, all responses also show that some students have identified various 
causes and concepts they could grasp, and tended to relate them to the 
lessons learned. In general, I encouraged these approaches as they created 
the organic nature of the class discussions, created inclusive modes and 
allowed everyone to participate. Overall the selected responses, show 
extents to which students advance the original and concrete claims from the 
class material, create more opportunities for intercultural and interpersonal 
learning. I have also appreciated how thoughtful reflections were, if they 
were making sense of the material’s claims, posed further questions and 
encouraged further curiosity in the class, educating the peers  as critical 
thinkers, researchers, cultural historians, engaged citizens or cultural 
experts. I have also observed how some of the responses and raised debates 
(in the given examples) mindfully consider US lenses, non-western lenses, 
synchronic and diachronic approaches, and encourage the various ways in 




Overall, I believe that the given examples  demonstrate the complex 
learning objectives, and show possibilities of understanding of the 
complexities of Central European culture and History via current US lenses in 
comparison with CEE voices.  In particular, I appreciate the variety of 
students’ approaches. As mentioned they came from various disciplinary 
backgrounds, and the selected examples document the variety of student 
approaches meeting the class objectives in their complexity. Finally, the 
student peer comments reveal that merging of these perspectives has been 
useful and a welcome toll in helping to further adapt course concepts and 
narratives, while showing that students have been learning from each other.  
In the class feedback, I have learned that most students in class very much 
appreciated the varieties and psychology of student’s insights, and facilitated 
engaged in-class discussions. Thus, the blog examples demonstrate the 
meeting of several course goals, and offer rich evidence that the blog 









In terms of their feedback, students made several suggestions on what they 
would like to see more of, such as field activities - they were well aware that 
COVID did not allow for our planned field activities. On the whole, students 
were very happy with the class format, though they mentioned that 
sometimes they struggled with reading as some of them worked while taking 
a full load of classes. However, we have also addressed that and discussed 
good working strategies, accountability tools and peer support. They loved 
the warm up discussions as they got to know their peers, and it helped them 
to relate to the class topics well. They enjoyed the class size and that they 
were being given the space to formulate their thoughts, while they also liked 
my responsive feedback, my brief topical lectures. They were also 
appreciative of a number of other factors, such as class atmosphere,  
general enthusiasm, safe environment to discuss their opinions, 
encouragement to share their world views and concerns. Overall, it was truly 
inspiring and energizing to earn rather positive feedback and appreciation for 
the class and its delivery format.    
  
 
However, I have learned that COVID restrictions took some mental toll on a 
few students, who struggled with their motivation or faced health and family 
issues. Normally, these concerns should not be addressed in the peer 
review, but I feel they were a bit magnified during the COVID-affected 
semester. I tried to be encouraging, responsive to the students’ situations, 
however, there were a few students who have been unable to finish the 
course as their mental health worsened.  Thus, I learned, it is important to 
be proactive, encouraging, work with students’ potential, be receptive to 








Overall, the qualitative data from this peer review quest reveal there are a 
few additional common themes that I need to address further by the class 
pedagogy. First, it is important to help the students to feel integrated in the 
class (especially when taking a class with advanced and more experienced 
students). Second, it is important to create activities and learning spaces 
that allow for summative assessment of various types of learners (some 
students are better speakers, some are better writers; some students were 
ready and easy about speaking on zoom, some students do not feel 
comfortable presenting themselves via zoom to the class, but are ok when 
talking in a smaller groups, etc.).   I feel that these approaches can make 
students more motivated and more integrated in the class, allow them to 
find their voices, to learn in a complex manner while practicing for real life 
and other professional scenarios. Surprisingly, with the multi-tier discussion 
system students in general learned well, they have been prepared for class. 
If not,  the peers would help them to catch up.   
  
As mentioned, the multi-tier class discussions became the focus of my qualitative 
analysis. I suggest that multi-tier engaging discussions are central to facilitating 
effective classroom dialogue. First, I agree with the students that some of our most 
fruitful classroom discussions occurred during the class period, during warm ups,  
and when discussing each person’s blogs written prior to the class. Students were 
very invested in those discussions, but they also stayed focused on the subject at 
hand. In other words, there is always a risk when balancing between verbal 
students who always like to talk and managing meaningful and well-balanced class 
discussion. Though we have invited some personal stories, we made sure to relate 
those to the focus of the discussion and framed them as useful illustrations of the 
class points. I feel that the multi-tier discussion that referenced the student blogs 
was efficient as it tied these moderated discussions to the readings (though some 
topical detours were naturally taken). During my course preparation, I enjoyed 
preparing the blogs, writing the review questions as those made me excited for the 
class discussions. Afterwards, I also enjoyed the in-class discussion as well as the 
process of reading the student blogs - it helped me to see students’ understanding 
of the topics, and it made me a better moderator who was better prepared to 
facilitate class conversations. Plsu, students were happy when their ideas were 
highlighted, they could introduce them in the class and share them in the class. It 
provided students with a boost to their confidence, especially if they have been shy 
talkers. Finally, the discussing the blogs in class merged formal and informal 
approaches to the topics, and class materialis. It also helped students to have a 
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voice, be heard, and be positioned. But, talking or writing, carrying discussion with 
one or the peers or in front of the class, students were given opportunities to 
perform in a variety of roles, in and out of their comfort zones, and in diverse 
formats that simulated the worlds beyond classrooms. I have felt, this was an 






VI. APPENDICES  
 
    
Syllabus 
  
Spring 21: HIST 361/CZEC 361/391: Czech History and Culture 
Day and time:  T TR 2-3:15; BESY 117/zoom 
Instructor: Hana Waisserová, Ph.D. 
Office: 1103 Oldfather 
Contact: hwaisserova2@unl.edu; (402) 472-7914 
Office hours: W, F 1:30-2:30pm at  https://unl.zoom.us/j/93118371175 
  
Class format: 
 TU - we will meet IN-PERSON 
TR - we will meet via ZOOM  https://unl.zoom.us/j/99439770021 
 or asynchronous independent work (make sure to be flexible and keep up). 
  
1. Course Description 
This interdisciplinary course focuses on the cultural history of the Czech(oslovak) 
and Central European region of the last two centuries. The course introduces and 
examines the terms Czech, Bohemian, Czechoslovakia or Central and Eastern 
Europe. It explores the  question of creating history as a narrative to understand 
how the modern Czech national identity has been constructed since the times of 
national awakening, via the formation of Czechoslovakia, and in the course of the 
turbulent 20th Century. The course explores the Central European experience of 
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Nazism and Communism, with preceding events such as WW1, WW2. It focuses on 
milestones such as the 1968  Prague Spring and 1989 Velvet Revolution, the legacy 
of Vaclav Havel, and the transition to the democratic Czech Republic. The course 
will also explore Czech-American connections, pioneer immigration, nationalism, 
war participation, and political emigration that shall be complemented by a field trip 
to “Bohemian Nebraska”. Relevant cultural, historical, and theoretical contexts will 
be provided, explored, and discussed, films and documentaries watched. 
2. Student Learning Outcomes 
Students are expected to utilize their acquired comprehensive skills, and employ 
critical thinking concerning a wide variety of topics concerning Czech and Central 
European culture and history. Upon completion of this course, students should be 
able to: 
·  learn and understand major historic events of the Czech and Czechoslovakian 
history 
·  understanding history by the means of the history of culture and history of 
everyday life 
·  learn the processes of (not only) Czech nation-building and utilization of past 
events 
·   comprehend cultural history of Czech(oslovakia) in its complexity 
·    comprehend differences in approach toward the evaluation of the totalitarian 
society and cultures and have an understanding of the historical role and status of 
dissent, and major reasons behind these differences 
·       understand and analyze imperial, democratic and totalitarian policies 
implemented by the regimes and the legacies of totalitarianism for the CEE states 
·      contextualize and form perspective on the impact of historical experiences on 
the CEE countries’ current social and cultural policies and systems. 
·   develop critical thinking and analytic ability through discussion, blogs, oral 
presentation, and final research paper 
  
3. Reading Materials 
Materials 
Required text to be purchased: 
Kovaly, Heda. Under a Cruel Star: A Life in Prague, 1941-1968. Lynne Rienner Pub, 
1997. 
Class reading and recommended reading. Extracts shall be available on Canvas: 
Albright, Madelaine. Prague Winter. 2013. 
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Ash, Timothy Garton: We the People: The Revolution of '89 witnessed in Warsaw, 
Budapest, Berlin, and Prague. 1990; or The Magic Lantern, 1993 
Bren, Paulina: The Greengrocer and his TV. The Culture of Communism after the 
1968 Prague Spring. Ithaca/London: Cornell UP 2010. 
Demetz, Peter. Prague in Black and Gold. Penguin, 1997. 
Epstein, Franci Rabinek. Franci’s War. A Woman’s Story of Survival. Penguin, 2020. 
Havel, Vaclav. Open Letters. 1992. 
Heimann, Mary: Czechoslovakia. The State that failed. New Haven/London: Yale 
UP, 2009. 
Heitlinger, Alena. In the Shadows of the Holocaust and Communism. Transaction 
Publishers, 2012. 
Klima, Ivan. The Spirit of Prague. 
Machovec, Martin. Views from the Inside. Czech Underground Literature and 
Culture (1948-1989). 2019. (Or first edition 2006). 
Orzoff, Andrea: The Battle of the Castle. The Myth of Czechoslovakia in Europe, 
1914-1948. 2009. 
Sayer, Derek: The Coasts of Bohemia. A Czech History. 1998 and later. 
  
  
Films and Documentaries: 
Art of Dissent. 2020. 
Lost World of  Communism. 2009. 
Pupendo. 2003. 
The Valley of the Bees. 1968 




In the Shadow of Memory: A Legacy of Lidice (1998) 
The Spring of Life - Der Lebensborn (2000) 
Adelheid (1970) 
Burning Bush (2013) 
The Fall of the Innocent (Lidice; 2011) 
  
Useful class links/Web  projects: 
Memory of  Nations - http://www.pametnaroda.cz/?locale=en_GB 
The Institute for the Study of Totalitarian Regimes –  http://www.ustrcr.cz/en 
Voice/Vision Holocaust Survivor Oral History Archive - 
http://holocaust.umd.umich.edu/ 
  
4. Teaching methodology 
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The class will function as a think-tank on selected topics, thus participation and active 
knowledge of the assigned reading materials are essential. Students are required to keep 
up with class reading and post their reflections prior to the class. In-class debates 
require students to come to class prepared. Students need to read the works with a critical 
eye, and present their perspectives in weekly online and in-class discussions. 
Discussions will encourage exploration of connections between the readings, myths and 
realities. 
Students will present one oral presentation. Presentations will be used to reinforce 
students’ knowledge of themes, concepts, terms and arguments connected to the assigned 
readings/topics. Students will present individually, at the beginning of each class on the 
date they signed up for. 
  
Research presentation, and research paper: 
The course will culminate with each student presenting their final research. Research 
projects will be prepared gradually and in stages. The topic proposals will be discussed in 
the class, and need to be approved by the professor. Students will create the foundation 
for a potential final paper, first examining academic texts or other relevant materials, then 
integrating relevant findings and their own analyses with their own papers. The research 
topic/core will be presented orally (ten minutes) to the class in a PowerPoint 
presentation.  Optional: Students shall submit the final research paper electronically 
to Canvas on the day it is due. 
This assignment will be used to assess students’ achievement. It should demonstrate the 
knowledge of seminars as well as evidence of secondary readings from printed sources; 
students are welcome to include the secondary sources assigned for class discussion; but 
there should be at least two academic sources that were not assigned. Quotations and 
references should be documented in a consistent format. Essays handed in late without 
my prior permission will not be accepted. 
  
5.  Course Requirements and Assessment 
The class requires participation. Forty percent of the course grade is allocated to 
discussion, class participation and attendance. 
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Assessment Procedures Percentage 
In-class and online active engagement; 
discussion boards (posting and responding) 
50% 
Oral Presentation 15% 
Research project presentation 15% 
Final research paper 20% 
  
6.  General Requirements and Policies 
·      All coursework is governed by UNL academic rules, and students are expected 
to maintain the highest standards of honesty and academic integrity in their work 
·      Communication: Students are responsible for checking Canvas and their 
university email accounts regularly. 
·      Attendance is required. Students are allowed three unexcused absences. 
Absences above this number may affect the grade. Participation is graded. 
·      Mobile phones should be on silent and put away; no calling or texting during 
class meetings (wait until the break). 
Students with Disabilities: The University strives to make all learning experiences 
as accessible as possible. If you anticipate or experience barriers based on your 
disability (including mental health, chronic or temporary medical conditions), please 
let me know immediately so that we can discuss options privately. To establish 
reasonable accommodations, I may request that you register with Services for 
Students with Disabilities (SSD). If you are eligible for services and register with their 
office, make arrangements with me as soon as possible to discuss your 
29 
accommodations so they can be implemented in a timely manner. SSD contact 
information: 232 Canfield Admin. Bldg.; 402-472-3787. 
Students with disabilities are asked to contact their lecturer as soon as possible to 
discuss reasonable accommodation. 
Academic Support Services: You can schedule free appointments for individual 
academic coaching with First-Year Experience and Transition Program staff through 
MyPLAN.  You can also take advantage of study stops--which provide individual and 
group study with learning consultants in a variety of disciplines--and free group 
workshops on topics such as time management, goal setting, test preparation, and 
reading strategies.  See success.unl.edu for schedules and more information. 
Counseling and Psychological Services: UNL offers a variety of options to 
students to aid them in dealing with stress and adversity. Counseling and 
Psychological & Services (CAPS); is a multidisciplinary team of psychologists and 
counselors that works collaboratively with Nebraska students to help them explore 
their feelings and thoughts and learn helpful ways to improve their mental, 
psychological and emotional well-being when issues arise. CAPS can be reached by 
calling 402-472-7450. Big Red Resilience & Well-Being(BRRWB) provides one-on-
one well-being coaching to any student who wants to enhance their well-being. 
Trained well-being coaches help students create and be grateful for positive 
experiences, practice resilience and self-compassion, and find support as they need 
it.  BRRWB can be reached by calling 402-472-8770. 
Academic Honesty: Academic honesty is essential to the existence and integrity 
of an academic institution. The responsibility for maintaining that integrity is shared 
by all members of the academic community. The University's Student Code of 
Conduct addresses academic dishonesty. Students who commit acts of academic 
dishonesty are subject to disciplinary action and are granted due process and the 
right to appeal any decision. 
Spring 2021 Cornhusker Commitment: As a condition to attend spring 2021 
classes in-person or to access on-campus facilities at any time during the semester, 
I agree to do the following: 
●  I will be responsible for remaining aware of and adhering to local 
health department guidance and campus safety protocols, including 
restricted gatherings. 
●  I will vigilantly practice all safety and health protocols. I will wear face 
coverings, practice social distancing, follow hand washing protocols, and 
monitor my own health symptoms. 
●  I will participate in all campus COVID-19 testing when required. 
  
Face Coverings Syllabus Statement: As of July 17, 2020 and until further notice, all 
University of Nebraska–Lincoln (UNL) faculty, staff, students, and visitors (including 
contractors, service providers, and others) are required to use a facial covering at 
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all times when indoors except under specific conditions outlined in the COVID 19 
face covering policy found at: https://covid19.unl.edu/face-covering-policy. This 
statement is meant to clarify classroom policies for face coverings: 
To protect the health and well-being of the University and wider community, UNL 
has implemented a policy requiring all people, including students, faculty, and staff, 
to wear a face covering that covers the mouth and nose while on campus. The 
classroom is a community, and as a community, we seek to maintain the health 
and safety of all members by wearing face coverings when in the classroom. Failure 
to comply with this policy is interpreted as a disruption of the classroom and may 
be a violation of UNL’s Student Code of Conduct. 
Individuals who have health or medical reasons for not wearing face coverings 
should work with the Office of Services for Students with Disabilities (for students) 
or the Office of Faculty/Staff Disability Services (for faculty and staff) to establish 
accommodations to address the health concern. Students who prefer not to wear a 
face covering should work with their advisor to arrange a fully online course 
schedule that does not require their presence on campus. Students in the 
classroom: 
1.   If a student is not properly wearing a face covering, the 
instructor will remind the student of the policy and ask them to comply 
with it. 
2.   If the student will not comply with the face covering policy, the 
instructor will ask the student to leave the classroom, and the student 
may only return when they are properly wearing a face covering. 
3.   If the student refuses to properly wear a face covering or leave 
the classroom, the instructor will dismiss the class and will report the 
student to Student Conduct & Community Standards for misconduct, 
where the student will be subject to disciplinary action. 
Instructors in the classroom: 
1.      If an instructor is not properly wearing a face covering, students will remind 
the instructor of the policy and ask them to comply with it. 
2.   If an instructor will not properly wear a face covering, students may leave 
the classroom and should report the misconduct to the department chair or via the 
TIPS system for disciplinary action through faculty governance processes. 
*Courses that have been granted an exception to the Face Covering Policy for 
pedagogical reasons are excluded. Exceptions to the Face Covering Policy are only 




Tentative Course Schedule 
Instructor secured the right to changes and updates. Students are required to keep 
up with the updates. 
Week 1: Jan 25-29 
Introduction to Czech history and culture: What is Culture to History and 
vice versa? Is the Czech nation a political one or cultural one? How to 
define a Czech nation? 
TU: Class introduction. Warm up discussion. 
TR: Read:  J. Priban: “The Nation, Culture and History.” from In Quest of History. 
On Czech Statehood and Identity;  
 
Week 2: Feb 1-5 
Spring of the Nations; Revolutionary 1848;  Meaning of a nation? 
Territorial and linguistic nationalism; Mythmaking and mythbusting: Fake 
manuscript  battles; panslavism.  
TU Read: P. Demetz: “1848 and the Counterrevolution” from Prague in Black and 
Gold;  F. Palacký: “ A History of the Czech Nation in Bohemia and Moravia;” 
TR topic:  Mythmaking and Mythbusting: fake poems and the manuscripts debate.  
Read: Excerpts from Green Mountain Manuscript (? Guest lecture by Dr. David 
Cooper) 
 
 Week 3: Feb 8-12 
Does Central Europe Exist? Central Europe and its meanings over the time; 
“small nations vs big nations” and their histories.   
TU:  TG Ash:”Does Central Europe Exist?; J. Rupnik: “Central Europe or 
Mitteleuropa?” 
TR: Reading: Jan Patocka: “On Czechs”; Sayer, CH 2 “Materials of Memory” 
 
 Week 4: Feb 15-19 
From the Awakening to Modernity; Kafkaesque and Swejkian culture?  
Political and economic development in the 2nd half of the 19th Century. Emigration 
from the Czech lands, incl. emigration to the USA. From nation-building to modern 
art. 
Read: C. Parrot: “Introduction to Good Soldier Svejk”; Franz Kafka: excerpt from 
Letter to My Father 
Watch: FILM  Good Soldier Svejk  
 
Week 5: Feb 22-26 
WW1 and Birth of Czechoslovakia; modernity, humor,  and Czech-American 
Connections; Czechoslovakians: an artificial nation?;  Robots and Golems 
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TU Read: P. Demetz: “TG Masaryk’s Prague”; D. Sayer: “The Company of our great 
minds. A Great Artist and a Great Czech.” (CH 1 from The Coast of Bohemia); 
Recommended: M. Heimann, chapter II-III; 
TR Read or listen to an audiobook: Karel Capek: R.U.R; 
 
Week 6: March 1-5 
Czech-American Connections; TG Masaryk and his feminism; Willa Cather 
and Bohemians; 
TU Read: Willa Cather: “Nebraska”; A. Dvorak:  Letter From the New World; W. 
Iggers: on Charlotte G. Masaryk 
TR FILM: Prominent Patient 
 
Week 7: March 8-12 
Major events and myths around WWII.  Czechs under German “Protectorate”; 
myth of liberation; myth and national cleansing; passivity and resistance.  
TU: Read: Albright: from Prague Winter 
TR: FILM  Zelary (TBD) 
Recommended film:  Fall of the Innocent (Lidice in Czech); Recommended read: 
Sayer, pp. 237-248 
 
Week 8: March 15-19 
Living through it all: WWII, the “Victorious February”, the Czech version of 
Stalinism in 1950s; thaw in the 1960s; 1968. 
TU Reading: Kovaly (full book) 
TR: FILM Toman 
 
Week 9: March 22-26 
Two evils: Nazism and Communism; Holocaust and its legacy under 
Communism.  
TU: Read:  A. Heitlinger: from In the Shadows of the Holocaust and Communism.   
TR: Read: F. Epstein: Franci’s War. Lecture by Helen Epstein. 
 
Week 10: March 29-April 2 
1968: Prague Spring, political or cultural uprising?; 8 in Czech History. 
Czech New Wave and its impact. 
TU: Read: J. Rupnik: “The 8 in Czecho-Slovak History”; “Prague Spring 1968 at 50” 
TR: FILM TBA 
 
Week 11: April 5-9 
Normal life under Normalization; reality socialism;  the “other” culture, 
underground culture; samizdat. 
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TU: Read: Paul Wilson: “What’s it Like Making Rock’n’Roll in a Police State?”; P. 
Bren: Ch IV.; Final Project Discussions 1 
TR: FILM Pupendo (2003). 
  
Week 12: April 12-16 
 “Life in truth” and Art of Dissent.  Dissent and Grey Zone; Charter 77. 
TU: Read: V. Havel: Power of the Powerless; V. Havel: Few Notes on Charter 77. 
Recommended read: V. Havel: Politics and Conscience 
TR: Documentary: Art of Dissent; Discussion with James LeSueur  
  
Week 13: April 19-23 
“Wenceslas to the Castle”; From dissident to President; Was the Velvet 
Revolution a revolution?; the domino effect of the fall of the Iron Curtain;  
The End of Czechoslovakia; Story of the Transformation; similarities 
between Havel and Masaryk; between 1918 and 1989.  
TU: Read: T.G. Ash:  The Magic Lantern; E. Kriseova: The Gates Opened; Final 
Project Discussions 2 
TR: on Vaclav Havel and TBD; Final Wrap up Discussion 
  
Week 14: April 26-30 





Discussion Board Rubric 
 






Discussion Board Student’s Response - excellent example  
 
 
Discussion Board Student’s Responses - an example of response that 




Discussion Board Student’s Response - an example of a historical approach 
response 
 
Discussion Board - example of peer discussion  





Final Presentation Guidelines: a short version  
 
 


















Final Presentation’ Q and A session. An example documenting the 
class conversations and extents of summative learning. 
 
 
 
